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Abstract

Madrasah education in India has evolved from a primarily religious system into an important
component of modern school education. In government-aided Madrasahs in West Bengal ( affiliated to
West Bengal Board of Madrasah Education)., the curriculum includes Bengali, English, mathematics,
physical science, life science, history, geography, Arabic, Islam Porichay, health and physical education,
and related subjects, demonstrating clear alignment with mainstream schooling while preserving a
distinct institutional identity This paper examines the historical transformation of Madrasah education,
the structure of curriculum reform, and its contribution to educational access and social inclusion
among backward communities since independence. It argues that modern Madrasahs have expanded
schooling opportunities, supported inclusive development, and produced students capable of
participating successfully in higher education and public life. The paper further shows that external
educational partnerships, including Tata Trusts’ Madrasah Programme and Vikramshila’s foundational
literacy and numeracy work, strengthen teaching quality, STEM learning, technology use, life skills, and
career readiness (Tata Trusts, 2019; Vikramshila, n.d.). The study concludes that Madrasah education
should be recognized as a legitimate and constructive part of India’s plural education system.

Keywords: Madrasah education, curriculum reform, inclusive education, backward communities, West
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Introduction

Madrasah education occupies an important place in India’s school system, especially in West Bengal
where government-aided Madrasahs follow a modernized curriculum that includes core academic
subjects alongside Arabic and Islam Porichay. This curricular structure shows that Madrasah education
is no longer confined to religious instruction but functions as a recognized schooling pathway within the
broader educational landscape.
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Since independence, Madrasahs have played a major role in expanding educational access for
disadvantaged, rural, and minority communities. Many families have relied on these institutions
because they provide affordable, locally accessible schooling and a curriculum that connects identity
with formal education. Their contribution must therefore be evaluated not only in academic terms but
also as a form of social equity.

The modernization of Madrasah education also reflects a wider debate about inclusion, identity, and
schooling in plural societies. Rather than standing outside mainstream education, many Madrasahs now
function as bridges between tradition and modernity. This paper argues that such institutions deserve
serious recognition in international educational research.

Background

The transformation of Madrasah education in India reflects a broader historical shift from traditional
religious instruction to state-supported modern schooling. Scholarship on the Indian Madrasah system
notes that this transition from mosque-based learning to formalized institutions was gradual but
significant (Ansari, 2001; Khatua et al., 2026). In West Bengal, modernization has been reinforced
through official curriculum reform .

The current system demonstrates a hybrid educational model. It retains Arabic and Islam Porichay while
also preparing students in mainstream academic subjects needed for higher studies and employment.
This balance is central to the system’s social value and institutional relevance.

The West Bengal Board of Madrasah Education provides a structured curriculum across grades, with
subjects such as Bengali, English, mathematics, geography, history, life science, physical science, health
and physical education, Arabic, and Islam Porichay appearing in multiple stages of schooling. Such
curricular continuity helps ensure that Madrasah students are not educationally isolated from the
broader school system.

Objectives

The objectives of this paper are:

To analyse the transformation of Madrasah education into a modern school system.

To examine the official curriculum of government-aided Madrasahs in West Bengal.

To assess the contribution of Madrasah education to backward communities since independence.
To discuss the quality of students emerging from this education system.

To identify policy implications for inclusive and equitable schooling.

To examine how external educational partnerships, support modernization, foundational learning, and
student readiness (Tata Trusts, 2019; Vikramshila, n.d.).
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Methodology

This paper uses a qualitative, descriptive, and document-based methodology. The study draws on
official curriculum information from the West Bengal Board of Madrasah Education and on institutional
descriptions from Tata Trusts and Vikramshila regarding educational support, pedagogy, and
foundational learning (Tata Trusts, 2019; Vikramshila, n.d.; WBBME). The approach is suitable for a
conceptual journal article because it links educational structure, policy direction, and social outcomes.

The study is interpretive rather than statistical. It examines how official curriculum design, textbook
provision, and contemporary educational initiatives together explain the role of Madrasah education in
modern Indian schooling. For final publication, this methodology may be expanded through field visits,
interviews with teachers and students, and analysis of enrolment, retention, and pass-rate data from
selected Madrasahs as case study method by the researcher

Curriculum Reform

The official curriculum of West Bengal Madrasahs includes Bengali, English, mathematics, physical
science, life science, history, geography, ICT based computer, Arabic, Islam Porichay, health and physical
education, and related subjects across different grades. This demonstrates that the curriculum has
moved well beyond religious instruction and now covers the core disciplines associated with modern
schooling. The presence of science and geography is especially important because it supports analytical
thinking, environmental understanding, and social awareness.

The West Bengal Board also organizes syllabi across Senior Madrasah, Junior High and High Madrasah,
and higher secondary levels, showing a layered structure that is broadly comparable to mainstream
school progression (WBBME, n.d.). This institutional continuity is significant because it supports
upward academic mobility and curricular standardization.

The curriculum therefore reflects an effort to combine identity, competence, and mobility. In
educational terms, it allows students to remain academically competitive while also retaining cultural
and religious continuity. That balance is a major strength of the system.

Social Inclusion

Madrasah education has been especially important for backward communities, minority groups, and
families with limited educational resources. Since independence, these institutions have expanded
schooling opportunities in many localities where access to general schools has been difficult. Their role
in inclusion is therefore central, not incidental.

Recent institutional initiatives also show that Madrasahs are increasingly linked to wider efforts in
educational development and reform. Tata Trusts’ Madrasa Programme explicitly notes that Muslims
remain disadvantaged in several human development indicators and seeks to improve learning
opportunities in areas with large Muslim populations (Tata Trusts, 2019). This confirms that Madrasah
modernization is connected to broader questions of equity and social justice.

The broader policy relevance is clear. An educational system that serves poor and backward
communities while maintaining academic credibility contributes directly to inclusive development.
Madrasah education therefore deserves to be studied as part of India’s inclusive schooling landscape
rather than as a
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Student Quality

The argument that good-quality students emerge from Madrasah education is supported by the
curriculum itself. When students are taught English, science, mathematics, history, geography, and
health-related subjects, they acquire the knowledge base needed for higher education and professional
life (WBBME, n.d.). The combination of modern and identity-based subjects also helps students develop
discipline, confidence, and academic belonging.

Academic studies of Madrasah modernization increasingly describe these institutions as capable of
supporting mainstream participation and vertical academic mobility (Khatua et al., 2026). Students
from Madrasahs can move successfully into colleges, universities, and competitive environments when
they receive adequate institutional support. The quality of students should therefore be judged by
outcomes rather than stereotypes.

Madrasah education also supports social confidence. Students educated in these institutions are often
able to participate in public life with a stronger sense of identity and educational preparedness. That is
a meaningful achievement for a system that is frequently misunderstood in wider public discourse.

External Support and Capacity

Madrasah modernization is strengthened not only by curriculum change but also by external
educational partnerships. Tata Trusts’ Madrasa Programme focuses on improving teaching and learning
in mathematics, science, and languages, while also introducing activity-based learning and technology
integration (Tata Trusts, 2019). The programme also trains teachers, supports classroom practice, and
promotes child-centric pedagogies (Tata Trusts, 2019).

The same programme emphasizes life skills, digital citizenship, vocational support, career counselling,
and scholarship linkages for adolescents in Madrasas (Tata Trusts, 2019). It also encourages
connections between science, mathematics, social science, and Islamic learning so that students can see
knowledge as integrated rather than fragmented (Tata Trusts, 2019). This is especially relevant to
Madrasah modernization because it shows that curriculum improvement can coexist with cultural
continuity.

Vikramshila’s work on foundational literacy and numeracy is equally relevant. Its programmatic focus
on reading, language, and numeracy skills in the early grades helps children build confidence, curiosity,
and learning readiness (Vikramshila, n.d.). When foundational learning is strong, later achievement in
STEM subjects and life-skills education becomes more feasible (Vikramshila, n.d.). Together, these
initiatives show that Madrasah reform depends not only on formal curriculum design but also on
classroom practice, early-grade learning, and student support systems.

Discussion

The Madrasah model offers an important lesson for Indian education policy. It shows that
modernization does not require the abandonment of identity. A school can provide science, language,
and social science education while also maintaining religious studies and community relevance (Tata
Trusts, 2019; WBBME). This makes the system especially suitable for plural societies.

At the policy level, continued support is needed in teacher training, infrastructure, digital access,
laboratory facilities, and instructional materials. Tata Trusts’ work highlights the importance of teacher
development, learning camps, and modern methods of teaching, while the West Bengal Board'’s syllabus
structure shows the need for systematic academic support across grades (Tata Trusts, 2019; WBBME).
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If strengthened, Madrasahs can contribute even more effectively to equitable development and national
educational goals.

The system also has importance beyond West Bengal. It presents a model of how state-supported
minority education can be modernized without cultural erosion. This is highly relevant to debates on
minority schooling, educational justice, and culturally responsive curriculum design. The evidence
suggests that the future of Madrasah education depends on combining curricular reform, institutional
support, and foundational learning interventions (Tata Trusts, 2019; Vikramshila, n.d.; WBBME, n.d.).

Conclusion

Madrasah education in India is a modern and socially meaningful part of school education. In West
Bengal, government-aided Madrasahs teach a wide range of academic and identity-based subijects,
showing that the system successfully combines tradition and modernity. Since independence, this
education system has helped backward communities gain access to formal learning and has supported
the emergence of capable students.

The evidence further suggests that Madrasah education should be recognized as a positive force in
inclusive development. Partnerships such as Tata Trusts’ Madrasa Programme and Vikramshila’s
foundational literacy and numeracy work demonstrate that quality improvement can occur through
curriculum reform, pedagogy, teacher training, and student support (Tata Trusts, 2019; Vikramshila,
n.d.).
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